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This article reports on the development of research that sought to increase the motivation of a
group of students of English at Universidad Nacional de Colombia, in Bogotd, by means of the
design and implementation of adapted material that responds to the necessities and profile of the
students. The project started through the application of questionnaires completed by students and
teachers regarding their perception towards the material they were currently using. Based on the
results we obtained, we started with the design and the implementation of the material. During and
after the implementation we again asked students to complete questionnaires in order to obtain
their perceptions toward the new material. One of the conclusions was that adapting material can
positively influence students’ motivation when learning a foreign language.
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Este articulo trata sobre el desarrollo de una investigacién que buscé aumentar la motivacién de
un grupo de estudiantes de inglés de la Universidad Nacional de Colombia, Sede Bogotd, a través
del diseio e implementacién de material adaptado que responda a las necesidades y perfiles de los
estudiantes. El proyecto comenz6 con la aplicacion de cuestionarios a estudiantes y docentes en
cuanto a su percepcion del material que actualmente estaban usando. Con base en los resultados,
se comenzo el disefio e implementacién del material. Durante y después de la implementacién se
aplicaron otros cuestionarios a los estudiantes con el fin de obtener sus percepciones acerca del
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en la motivacién de los estudiantes cuando aprenden una lengua extranjera.
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Introduction

Materials for teaching English have a
fundamental role in learning a language.
The way they are designed, their content,
their colours, distribution, and context will
greatly influence the learning process of the
students by keeping them motivated. The
textbook is, and always will be, a necessary
tool for learning languages since it can
motivate and change students’ attitude
in the classroom. Therefore, the selection
of a suitable textbook is not an easy task.
Many times it is poorly chosen or, in some
cases, teachers do not work with the book
appropriately.

One problem with textbooks is that
their contents can be idealistic, creating
a world where everything is safe, clean,
harmonious and undisturbed. What is real
and significant in our lives is absent or seen
as something to hide: sex, drugs, crime,
war, religion, politics, history and other
“taboo” topics. If students were also faced
with these kinds of topics, there would be
more chance of using the whole mind of
the learner and the neural connections
would be more meaningful. Therefore, the
learning experience would also be more
long-lasting for every learner in his own way
(Tomlinson, 1998).

Another problem is the lack of learner
involvement in the relation material-
students, which contributes to an indifferent
response from them. Many students find
course books somehow boring even if that
material is intended to be attractive by
using colors and illustrations. Many times
the formats are monotonous, as well as
the methodology and the blandness of the
contents, among other factors.

A third problem is that, on one hand,
course books, instead of making students
feel relaxed, make them feel threatened
by means of recurring testing. This is
due to the fact, that their materials make
teachers work on them by focusing on
testing students or by preparing them
to pass exams. On the other hand, many
course books diminish students’ interest
by proposing easy practice activities that
do not challenge learners cognitively or
emotionally. There are activities which are
solved mechanically and sometimes do not
involve students in thinking-skills activities.

In order to have more suitable materials,
teachers may resort to the creation and
design of materials. This may help greatly to
overcome many students’ learning problems
by providing more familiar situations and
more appropriate activities according to
their needs. However, materials design is a
field that is not explored enough by teachers
for reasons such as the lack of investment of
time, money and support from educational
authorities.

Two main types of materials are seen
in English teaching processes: Global and
local materials (Tomlinson, 1998). The first
one refers to the textbooks published on a
large scale by publishing houses, and the
second embraces those materials created
by teachers, and intended to be used solely
by their students in local contexts. This
distinction was important during the
project development.

Based on results of the stage of need
analysis found in the target research group
(see next section for further details), we
started to ask ourselves: How can the
implementation of different material affect
students’ motivation in their specific setting?
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Therefore, it was necessary to create a plan
consisting of a new proposal of locally
adapted material that helped students’
learning process in an alternative way. To
achieve this objective, it was also necessary
to compare it with the current material we
were using to obtain information on what
the students preferred and examine which
of the two choices, the current textbooks or
the adapted material, would have a more
positive effect on their motivation.

Setting

The target group chosen belonged
to the program of English Intensive
Courses offered by the Foreign Languages
Department at Universidad Nacional
de Colombia, in Bogotd. One of the
authors of this paper was in charge of this
group of students, of intermediate level.
There were 15 students from different
undergraduate programs who took English
as a compulsory subject in the curriculum.
The courses were intended to develop the
communicative competence in the four
skills, though reading is considered the
cornerstone of the teaching and learning
processes. Most of them willingly took
the classes; but some others took them
reluctantly resulting in absences, lack of
participation, and failure to complete
assignments, among others. Additionally,
based on a questionnaire given to teachers,
we found that some teachers were not
comfortable with the materials suggested
by the university for these intensive
courses.

The study evaluated the materials that
were being used to check their suitability
contrasted with what students needed and
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preferred, as shown in a needs analysis
carried out at the beginning of the project.
From this point, the current and the new
material were used in four different sessions
of four hours each, to analyze students’
perceptions towards the two types of
materials and to draw some conclusions
(see Figure 1).

Literature Review

In order to give an adequate direction
to the project on a reliable theory base,
we researched two main areas, teaching
materials design and motivation, which are
the basis or foundations of our study.

1. Materials Design

The materials used in the classroom
represent one of the main elements of a
language class. Not only do the materials
support the teaching process, but they can
also affect, positively or negatively, students’
motivation. Therefore, thinking of the most
accurate material for a course becomes a
serious process of selection, development
or adaptation, depending on what it is best
for the students at Universidad Nacional de
Colombia, where this study took place.

In connection to this, Hutchinson &
Waters (1987) present three possible and
well-defined ways of having actual teaching
materials to the fore during the course
design:

— Materials evaluation;
— Materials development;
— Materials adaptation.

Materials evaluation involves judging
the fitness of the materials in relation to
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the original purpose of the course. For

this, it is necessary to define the criteria in
order to evaluate the textbook objectively.
Grant (1987, p. 119) presents the CATALYST
Test which provides some questions that
determine whether the textbooks being used
are suitable for the class or not. Therefore,
for the evaluation of the textbook, he
proposes three steps:

— Initial evaluation;
— Detailed evaluation;
— In-use evaluation.

For the initial evaluation Grant (Ibid.)
presents the CATALYST test. The eight
letters in the word CATALYST represent
the eight criteria by which we can decide
whether a textbook/material is suitable for
our classroom objectives and needs.

— Communicative? Is the textbook
communicative? Will the students
be able to use the language to
communicate as a result of using the
book?

— Aims? Does it fit in with our aims and
objectives? These may be laid down by
educational authorities, or devised on
our own.

— Teachable? Does the course seem to
be teachable? Does it seem reasonably
easy to use, well organized, and easy to
find your way around?

— Available add-ons? Are there any useful
“adds-on”- additional materials such as
teacher’s books, tapes, workbooks, etc?
If so, are they available?

— Level? Does the level seem about right?

— Your impression? What is your overall
impression of the course?

— Student interest? Are your students
likely to find the book interesting?

— Tried and tested? Has the course been
tried and tested in real classrooms?
Where? By whom? What were the
results? How do you know?

The detailed evaluation consists of a
three-part questionnaire focusing on:
— Does the material or the course book
suit your students?
— Does it suit the teacher?
— Does it suit the syllabus? (See Appendix

1).

The in-use evaluation is used to
constantly evaluate the textbook and
confirm its usefulness in the classroom.

Once the evaluation of the textbook
has been done, it is possible to carry
out Materials Development. This means
the writing of materials by the teacher
specifically for his / her class. This is not
the common step to follow, because doing
it implies spending a lot of time designing
and, in general, this step is also difficult
for financial reasons. Consequently,
many teachers accept the textbooks that
publishing houses produce on a large scale
because “everything is already prepared”
(Masuhara, 2004).

On the other hand, Masuhara (2004)
points out that materials adaptation
“involves changing existing materials in
some form so that they become suitable
for specific purposes, learners, teachers or
situations” (p. 1). This implies considering
the learners’ context, learning styles and
attitudes when taking existing material to
adapt it for pedagogical purposes in an
EFL setting. Additionally, the author also
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suggests the following procedure to adapt
material:

1. Select a unit of a coursebook.

2. List reasons why you want
to adapt the unit.

3. List an evaluation criteria,
thinking of the local needs.

4. Do an evaluation of the unit.

5. Based on the results, list the
objectives for your adaptation.

6. Adapt the unit in the way you
want to use it in your class.

7. Teach your class with
the adapted unit.

8. Do a whilst- and post-evaluation to
see if your objectives were achieved.

The more systematic we are, the more
skilful we will be in adapting appropriate
materials for our contexts. We have to
create a strategy to adapt materials to the
specific teaching context. Teachers can do
team adaptation, which demands working
with colleagues adapting materials and
following a systematic process. Some of
the people who can adapt materials are:
teachers, materials writers, publishing
houses and learners. It is very important
to consider the learner role in the process
of material adaptation since s/he is the
ultimate beneficiary of the language
experience. Therefore, it is necessary
to take into consideration the likes and
dislikes of learners and their context. For
doing this it is mandatory to do needs
analysis.

Techniques for materials adaptation

Masuhara (2004) also proposes different
techniques to adapt material as shown in
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the tables 1, 2 and 3. The author labels every
group of techniques as plus, minus and zero
category. Plus category means that in the
process of adaptation, the teacher will add
or expand details. Minus category refers

the deletion or subtraction of elements and
zero category implies the modification of
elements without addition or deletion.

If we apply these techniques in a
systematic way we will be able to offer more
varied, dynamic and interesting materials.
That is precisely what we, as English
teachers, want for our teaching contexts.
Students and teachers will feel better using
materials if they offer students a more
successful experience of learning English as
a foreign language.

2. Motivation

Motivation can be considered as the
main factor in order to undertake any kind
of activity and, more importantly, when
learning a foreign language. Brown (1994)
defines motivation as the extent to which
you make choices about goals to pursue and
the effort you will devote to that pursuit.
This means that if there is no motivation,
there will not be results or achievements.

The affective aspect is a fundamental
factor in students’ motivation. It relates to
an experience with a powerful attachment
to emotions and feelings (Berman, in
Tomlinson, 2000). This aspect in a course
book can have an enormous impact on
students’ motivation in learning English.
According to Tomlinson (1998), there are
at least three ways in which the affective
aspect should influence language teaching
materials. 1. The attitude towards the target
language, the teacher, the course book, other
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Techniques Examples
Addition Teachers may add different texts and/or activities.
Expansion Teachers may expand texts and activities by increasing the length, difficulty, depth, etc.
Table 1. Plus category.
Techniques Examples
Deletion Teachers may delete some texts and/or activities altogether.
Subtraction Teacher may decrease the number of sentences in a text or part of an activity.
Reduction Teachers may reduce texts and activities by decreasing the length, difficulty, depth, etc.
Table 2. Minus category.
Techniques Examples
Modification Teachers may make changes to instructions.
Replacement Teachers may swap one activity with another.
Reorganisation | Teachers may change the positions of texts and illustrations.
Resequencing Teachers may change the sequence of the activities.
Conversion Teachers may change the genre of a text (from narrative to poem), or move the content
from one medium to another (e.g. from print to a web page).

Table 3. Zero category.

learners and activities. 2. Making students
feel relaxed and confident —this may help
them to succeed in learning a language. 3.
Helping students to respond to the language
experiences as a whole person with all the
possible emotions, attitudes, opinions and
ideas. If a course book clearly considers
these three aspects, motivation in learners
will increase and the language experience
will become more fruitful.

Tomlinson (1998) suggests three options
to find the solution to this problem: 1.
Locally produced coursebooks; 2. Local
adaptation of coursebooks, and 3. Teacher-
developed materials. The most suitable
procedure for saving time and money, in
our specific case, and maybe for most of

our colleagues in our country is the local
adaptation of coursebooks. Teachers can
take the current textbook of the course they
are working with and try to make certain
modifications in terms of contents, activities,
grouping and skills, responding to the
specific necessities of the students.

Research Methodology

The research method used in this project
was action research, which is “practitioner
research aimed at improving one’s own
practice” (McNiff, Lomax & Whitehead,
1996, p. 7). According to Cohen & Manion
(2000, p. 226-27), action research is “a
small-scale intervention in the functioning
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of the real world and a close examination
of the effects of such an intervention.”
Cohen & Manion (1985, in Nunan,

1992) add that it is first and foremost
situational, being concerned with the
identification of problems in a specific
context.

According to the previous definitions,
we certainly wanted to improve daily
teaching practices. We made a close
intervention and engaged in seeing the
effects of this intervention on the specific
setting. This is the action-research model we
followed in this project:

Phase | - Phase Il -

Problem e Plan of

Identification Action
Phase V — Phase Il -
Plan for Data
FUthFe Collection
Action

‘\ Phase IV — /
Analysis of
Data

Diagram 1. Action research model followed in the project (Based on Donner, 2001).

Before the fish tati After the
Implementation mplementation _| Implementation
Needs Analysis Session 1 Session 2 Session 3 Session 4 anal .

Questionnaire
‘ Week 1 Week 2
From

| From

| I Material Material Material Material
Implementation | Implementation |Implementation| Implementation
Students Teachers

[ I Global | Local | Global | Local | Global | Local | Global | Local Students

Questionnaire

Questionnaire

="

Four Progressive Questionnaire

From

Students

Figure 1. Research process.
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Once the problem was identified, a
needs analysis was carried out through
a questionnaire which aimed to identify
perceptions from teachers and students
regarding the current textbook (see
Appendix 2 and 3). Then, during four
class sessions of four hours each, both the
current and the adapted material were
used in order to make a clear contrast.
Throughout the process, students answered
a progressive questionnaire which provided
information on their perceptions about the
materials used in class (see Appendix 4 Part
1 and 2). At the end, a final questionnaire
was carried out with students in order to
know their degree of satisfaction towards
the implemented material (see Appendix 5).
Figure 1 gathers the steps taken to carry out
the research study.

Pedagogical Design

The material that was used in the
intensive course was the Cutting Edge

course book, intermediate level, (Longman).

As described below, teachers suggested it
would be useful to use other materials,
according to students’ profiles. In order to
present adequate adapted material we also
took into consideration other series like
Headway (Oxford) and other pertinent and
useful course books of the same level. We
applied different techniques when carrying
out the adaptation process.

The resulting material was a five-lesson
unit consisting of the following topics:
Personal Life, Housing, Education and
Community, Falling in Love and Jobs in
your Community. The activities provided in
the material asked students to work in pairs
or larger groups. They usually had to ask

questions so that the information was more
meaningful and realistic. Some activities
were related strictly to foreign contexts,
such as “Visit Edinburgh-Scotland’s Capital
City”. However, they were closely connected
to another activity which involved familiar
and closer contexts, such as describing his/
her own city. Appendix 6 shows a sample of
a lesson of the Didactic Unit. It is Locally
Adapted Material since it took pieces of
different global textbooks and adapted them
to students’ context and profile.

Results

The questionnaires used during the
research were carefully piloted before
being carried out so that we could identify
ambiguities, misunderstandings and
difficulties.

The information collected from the
questionnaire given to five teachers (See
Appendix 2) suggested that they all agree
that the current or global material did not
have a good connection with the students’
social and cultural context. It showed that
the socio-cultural aspect was far removed
from their lives. For instance, a textbook
may use, as part of its contents, the habits
and customs of the English Royalty in order
to work on simple present and enable the
learner to express routines. The learner is
likely to learn and achieve the objective of
identifying and using the grammar item.
However, the context that exemplifies the
grammatical aspect could not have been
the best since for many people in Colombia
English Royalty is only seen on TV news.
Besides, Royalty is a condition to which
people do not easily have access.
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What the Needs Analysis Showed

The information from the
questionnaire carried out with students
in the needs analysis showed that most
of the students consider the English
learning process is a useful and valuable
tool to acquire knowledge. However,
many students just took the course
due to the requirement to obtain their
degree. A smaller number of students
learned English for personal interest
and motivation, and no one manifested
learning English because he/she needed it
for his /her daily life. This corresponds to
what Gardner & Lambert (1972) argue in
terms of the integrative and instrumental
motivation. In view of this, most of the
surveyed students (80%) were considered
to have instrumental motivation, since
they were learning English for functional
purposes, that is, to fulfil a requirement,
or to comprehend texts. The rest of the
students (20%) were characterised by
their integrative motivation, since they
felt interested in learning the language to
become part of the culture or to identify
themselves with it.

Likewise, we could also deduce that the
materials did not promote spontaneous and
free communication as long as problem-
solving activities were not included. The
results also posed the challenge of providing
students with appealing activities.

Findings during the
Implementation Stage

During the implementation students
were asked to think about whether certain
features such as grammar structures,
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varied vocabulary, appropriate language,
general knowledge development of the
course and activities in the four skills were
included in each kind of material. They
stressed that materials should have all those
characteristics in order to facilitate the
learning process and to respond to students’
interests.

Students showed their liking for the
aspects that were included in the local
material. Some of these are the creative
use of the language, spontaneous and free
communication, realistic situations, solving
problems, interesting and familiar topics,
fostering of mental cognitive capacities,
grouping, and games. The results clearly
demonstrated the positive effect on
students’ motivation for learning English.

The local material had more integrated
activities than the global one. Since
the local material is an adaptation, the
language, the content and the activities
were intentionally designed to cover
students’ proficiency level, interests and
socio-cultural context. This is why students
showed preference towards the local
adapted material and felt more familiar
with it, as can be seen in the following
quotes, originally written in Spanish:

The context is more familiar, thus, the local

material makes the development of the activities
and of the games easier.

I think it is very positive that the materials
include local topics.

It allows the use of necessary expressions,
adapted to our culture.

Local materials motivate language learning. They
boost better comprehension of the language in
all its areas: grammar, speaking, listening, etc.

Local material has a more attractive design.
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As we can deduce from these
comments, local materials were used not
only as a means to transmit knowledge, but
as a vehicle to affect students’ motivation.
They could practice the language using
the local materials. It was also evident that
the proposed tasks around local material
were clearly directed to a communicative
purpose.

Findings after the Implementation
Stage

After the implementation, the
questionnaire included in Appendix 5 was
carried out in order to dig into students’
opinions concerning the quantity and
quality of activities involving the four skills,
the realistic situations provided in the
examples and activities from both materials,
the enjoyment when working on each of
them, and how challenging the activities
were.

Results showed the effect of the material
on students’ motivation when involved in
the use of activities around them. When
implementing global materials most
students just solved some exercises without
finishing them. It became boring. But, when
implementing the local adapted material,
students felt more motivated to finish the
activities since they were more meaningful
to them. Students’ responses showed that
93% of them enjoyed the activities of the
local adapted materials more. This contrasts
with 43% who manifested that the global
material was more fun. There is a great
difference between the figures and we can
also say that certainly, students felt more
motivated to participate in the activities

contained in the adapted material. The same
was expressed by the teacher.
The information provided suggests
that students preferred the local material
in terms of how real the situations and
examples are. Despite the colourfulness and
the apparently updated situations, students
still feel the contents or situations often
presented in global textbooks are far from
their reality. With the adapted material, one
main intention was to expose students to
more familiar and common situations. It
had a direct impact on students’ motivation.
Furthermore, as for the challenge
represented in the activities of the materials,
the local material required students
(86%) to use their mental powers to solve
situations and to think about options and
preferences, to give opinions, to support, to
deduce, etc. It also had a positive effect on
the motivation for learning with materials.

Conclusions

Based on the evidence of the results we
can state that implementing any kind of
material can have a significant and decisive
influence on learners’ motivation in the
process of learning English as a foreign
language. We became conscious that it is
not just a matter of presenting the students
with a colourful and beautiful textbook. It
implies gathering much more fundamental
information about these areas: needs and
circumstances of the students and the class,
a coherent treatment of theories of language
and learning, contents related to students’
life and context and careful attention to the
layout of the pages. From our perspective,
all teaching material should reflect a clear
understanding and management of those
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Local M aterial

100% 100%  93%

100% 100%  93%

students

Average of

Graph 1. Effect of local adapted material on students’ motivation.

definite components throughout the
material. If everything is well-organized,

the learning process will be an enjoyable
experience, harmoniously creating a sense of
peace of mind in students; so that they feel
confident to face learning situations.

The level of difficulty, the vocabulary,
the recycling of grammar and realistic
situations were outstanding factors in
obtaining good perceptions in relation to
the local adapted material implemented in
contrast to the global version. Moreover,
the fact of having included situations
connected with their daily lives, including

Global
7%

their university lives, makes them feel more
motivated and attracted to do activities

in this new material. What these students
needed to be motivated was to encounter
living and quasi-personalized situations
that helped them overcome their fear or
disinterest towards the language.

The following graph shows the effect
that local adapted material had on their
motivation:

In the last part of the implementation
stage of the adapted material, the
questionnaire applied to students (see
Appendix 4 - Part 2) evidenced that the local

Local
7%

93%

93%

Graph 2. Results obtained when students were asked: Which material promoted real life and non-idealized
situations?
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adapted material promoted the following
aspects on their learning:

Creativity in language use

Free and spontaneous communication
Real-life situations

Problem-solving activities

Familiar and interesting topics
Mental cognitive capacities

Group work

Pair work

O N D=

Individual presentations
10. Games or similar activities

Students felt more familiar with the
local adapted material rather than with the
global one. Although the textbook used
in the courses students had taken before
was considered to be quite integrative,
it did not completely fit the students’
needs, weaknesses and their socio—cultural
environment. The adapted material turned
out to be more successful because it was
designed for that group of students and
thus, increased their interest and motivation
as the following graphs show.

These graphics clearly suggest that
students showed a preference towards the
local material in terms of how real the
situations and examples are in the adapted
material. Despite the colorfulness and the
apparently updated situations of the global
material, students still feel those contents or
situations are far from their reality because
they deal with topics and situations that
do not affect them emotionally. With the
adapted material, one main intention was
to expose students to more familiar and
common situations. It had a direct impact
on students’ motivation because it really
touched and involved them cognitively and

emotionally, making them feel motivated to
participate in the proposed activities.

Something that affects students’
concentration on activities and the general
process of learning is that very often the
proposed activities are not challenging for
them. This leads us to conclude that one of
the advantages of local adapted materials
is the possibility of adapting the activities
in a way that causes them to become really
challenging and interesting to the students
of a specific group.

Limitations

Designing or adapting new materials
is not an easy task. Getting to know the
students regarding their socio-cultural
aspects, interests and learning styles is a
must if the material has a specific target
group. The problem that may arise is
that not everybody will be satisfied with
the material design and there will always
be students reluctant to work. Another
difficulty is to find appropriate and
available resources like pictures, reading
texts and audio activities to enrich the
material, since copying from copy-righted
material may cause legal problems.

The adaptation of materials to local
contexts and needs entails an enormous
process of documentation and design of
effective resources that should work in
all or most contexts where the material is
implemented. It seems a long way to go,
but it is not impossible to achieve.
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Appendix 1: Three-part Questionnaire Used for Problem Identification
in the Material Evaluation Stage

Choosing a textbook: Questionnaire (Part 1)

Does the book /material suit your students?

1. Isitattractive? Given the average age

of your students, would they enjoy using it? YES  PARTLY NO

Is it culturally acceptable? YES  PARTLY NO

Does it reflect what you know about

your students’ needs and interests? YES  PARTLY NO
4. Isit about the right level of difficulty? YES  PARTLY NO

Is it about the right length? YES  PARTLY NO
6. Are the course’s physical characteristics

appropriate? YES  PARTLY NO

7. Are there enough authentic materials, so
that the students can see that the book is
relevant to real life? YES PARTLY NO

8. Does it achieve an acceptable balance
between knowledge about the language,
and practice in using the language? YES  PARTLY NO

9. Does it achieve an acceptable balance
between the relevant language skills, and
integrate them so that work in one skill area
helps the others? YES  PARTLY NO

10. Does the book contain enough communicative
activities to enable the students to use the
language independently? YES  PARTLY NO

Score: 2 points for every YES answer.
1 point for every PARTLY answer.
0 for every NO answer TOTAL: POINTS OUT OF 20
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Choosing a Textbook: Questionnaire (Part 2)

Does the book /material suit the teacher?

1.

10.

Is your overall impression for the contents
and layout of the course favorable?

Is there a good, clear teacher’s guide with
answers and help on methods and additional
activities?

Can one use the book in the classroom
without constantly having to turn to the
teacher’s guide?

Are the recommended methods and
approaches suitable for you, your students
and your classroom?

Are the approaches easily adaptable if
necessary?

Does using the course require little

or no time-consuming preparation?

Are useful ancillary materials such as
tapes, workbooks, and visuals provided?

Is there sufficient provision made

for tests and revision?

Does the book use a “spiral” approach,
so that the items are regularly revised and
used again in different contexts?

Is the course appropriate for, and
liked by, colleagues?

Score: 2 points for every YES answer.

1 point for every PARTLY answer.
0 for every NO answer

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

TOTAL: POINTS OUT OF 20

PROFILE 9, 2008. ISSN 1657-0790. Bogotd, Colombia. Pages 63-87

77



Duarte and Escobar

Choosing a Textbook: Questionnaire (Part 3)

Does the book/material suit the syllabus and examination?

1. Has the book/material been recommended
or approved by the authorities? YES  PARTLY NO

2. Does the book/material follow the official
syllabus in a creative manner? YES  PARTLY NO

3. Is the course well-graded, so that it gives
well-structured and systematic coverage of

the language? YES  PARTLY NO
4. If it does more than the syllabus requires,

is the result an improvement? YES  PARTLY NO
5. Are the activities, contents and methods

used in the course well-planned and executed? YES  PARTLY NO
6. Has it been prepared specifically for the

target examination? YES  PARTLY NO
7. Do the course’s methods help the students

prepare for the exam? YES  PARTLY NO
8. Isthere a good balance between what the

examination requires, and what the students need? YES PARTLY NO
9. Is there enough examination practice? YES  PARTLY NO

10. Does the course contain useful hints
on examination technique? YES  PARTLY NO

Score: 2 points for every YES answer.
1 point for every PARTLY answer.
0 for every NO answer TOTAL: POINTS OUT OF 20
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Appendix 2: Questionnaires Given to Teachers (Needs Analysis)

Universidad Nacional de Colombia
Departamento de Lenguas Extranjeras

The following questionnaire intends to collect information related to the kind of material used in
the English classes. (In order to answer it remember the difference between Local and Global Material).

1. Level of English you teach: 1-2-3.
2. Answer if the GLOBAL material used currently is characterized by promoting and developing:
YES NO
— Creativity in the use of language
— Free and spontaneous communication
— Real-life situations

— Problem-solving activities

— Aspects of students’ cultural context
— Aspects of students’ social context

— Familiar and interesting topics

— Mental cognitive capacities

—  Group work

—  Pair work

— Individual presentations

— Games or similar activities
3. Do you think that students’ motivation and interest is affected by the use of this kind of

material?  YES NO

4. Would you agree that LOCAL material was developed or adapted if it considered:
a) Students’ needs and interests?
b) Circumstances and characteristics of students’ environment?
c) Characteristics of the course in which this material will be applied
(number of hours — level — content sequence, etc.)?
d) Appropriate methodology to the level and the circumstances of the students?
YES NO

Bearing in mind what was stated above, provide a score for global material
(very bad= 1 to 10 = excellent):
Observations:

The following questionnaire intends to collect information about your reasons for learning English,
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Appendix 3: Questionnaire Given to Students (Needs Analysis)

Universidad Nacional de Colombia

Departamento de Lenguas Extranjeras YES NO

materials and contents of the course.

1. What are the essential reasons you have for learning English?
+ English is a valuable and useful instrument for the acquisition of
knowledge.

+  The cultural context in which you live moves you to integrate yourself
into the English speaking culture.

+ Itis a requirement to obtain your degree.

+ It is necessary for daily life.

*  You like learning it.
Other:

2. Is the selection of materials to be used in class necessary for your learning?
If so: How important? (ranking from 1 to 10, where 1= not necessary at all |

and 10= totally necessary) .

3. From the following aspects, which ones do you think should be considered
when selecting materials:
Number them according to level of importance: (1 being the most important)
— ___ grammar structures

- vocabulary

- course level in relation to language use

— __ course level in relation to the development of general knowledge
— ____ writing activities

— ___ reading activities

— ___ speaking activities

- listening activities
4. Bearing in mind the previous aspects, the content

of the course should be organized:
in such a way that these aspects are dealt with separately

— combining the different aspects within the possible range
from the easiest to the hardest

— previous topics are recycled

Other:

Observations:
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Appendix 4: Progressive Questionnaires Given to Students - Part 1

The following questionnaire intends to collect information related to the kind

(During the implementation)

Universidad Nacional de Colombia

Departamento de Lenguas Extranjeras

of material used in English classes (Global or Local).
According to the kind of GLOBAL material used in class:
1. This material considers:

grammar structures appropriate to the level of the group
varied vocabulary

language level of the group

level of general knowledge development of the group
writing activities

reading activities

speaking activities

listening activities

2. Bearing in mind the previous aspects, how is the

content of the material organized?

in such a way that these aspects are dealt with separately
combining the different aspects within the possible range
from the easiest to the hardest

previous topics are recycled

combining drawings, graphics, etc, with text appropriately.
the pages’ layout is pleasing to the reader’s eye

Other:
3. This kind of material promotes and develops:

YES

NO

Creativity in the language use

Free and spontaneous communication
Real-life situations

Problem-solving activities

Aspects of students’ cultural context
Aspects of students’ social context
Familiar and interesting topics
Mental cognitive capacities

Group work

Pair work

Individual presentations

Games or similar activities

Provide a score for this kind of material (very bad = 1 to 10 = excellent)
Observations:
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Progressive Questionnaire Given to Students —Part 2.
(During the implementation)

Universidad Nacional de Colombia
Departamento de Lenguas Extranjeras

YES NO

The following questionnaire intends to collect information related to the kind
of material used in English classes (Global or Local).
According to the kind of LOCAL material used in class:

1. This material considers:

— grammar structures appropriate to the level of the group

— varied vocabulary
— language level of the group
— level of general knowledge development of the group

— writing activities
— reading activities
— speaking activities
— listening activities
2. Bearing in mind the previous aspects, how is the

content of the material organized?
— in such a way that these aspects are dealt with separately
— combining the different aspects within the possible range

— from the easiest to the hardest

— previous topics are recycled

— combining drawings, graphics, etc, with text appropriately.
— the pages’ layout is pleasing to the reader’s eye
Other:
3. This kind of material promotes and develops:
—  Creativity in the language use
— Free and spontaneous communication

— Real-life situations

— Problem-solving activities

— Aspects of students’ cultural context
— Aspects of students’ social context

— Familiar and interesting topics

— Mental cognitive capacities

—  Group work

—  Pair work

— Individual presentations

— Games or similar activities
Provide a score for this kind of material (very bad = 1 to 10 = excellent)
Observations:
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implementation)

Universidad Nacional de Colombia
Departamento de Lenguas Extranjeras

The following questionnaire intends to collect information related to the kind
of material used in English classes (GLOBAL — LOCAL).

1. Label with an X the kind of material that best considered
the following aspects: (You can label both or either)

Use of grammar structures appropriate to the group
Interesting and varied vocabulary

Appropriate language level for the group

Level of general knowledge development of the group
Writing activities

Reading activities

Speaking activities

Listening activities

The content is organized combining grammar structures
Combination of drawings, graphics, with the text in a pleasant way
Pages’ layout was pleasing to the eye

Photocopies were clear

Other aspects you want to mention

2. Which material promoted more:

creativity in language use

free and spontaneous communication
real-life and non-idealistic situations
problem-solving activities

Aspects of students’ cultural context
Aspects of students’ social context

Familiar and interesting topics

Use of mental cognitive capacities (relating, differentiating, deducing, etc.)
Group work

Pair work

Games or similar activities

Developing the activities to completion

A better concentration to reach an objective
Enjoyment of learning
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GLOBAL | LOCAL

Other aspects you want to mention:

3. Provide a general score for each king of material (1 = insufficient to 10 =
excellent )

GLOBAL LOCAL

4. Do you agree that local material should be designed and used for these kind
of English courses?
YES NO

5. Observations:
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Appendix 6: Sample Lesson of the Didactic Unit
(Locally Adapted Material)

LESSON 3

EDUCATION AND COMMUNITY

1. In groups of four, consider and discuss the following questions.

a) What educational opportunities are there in your town or city?

b) What are the physical conditions of the schools in your community?

¢) What are the most common difficulties for students in schools?

d) Do students wear uniforms? Describe them.

e) How long is the day? Do students go to school on Saturdays?

f) What extracurricular activities are there?

g) What can parents do to get involved in their children’s education?

h) Do students respect teachers in your city or town? How do they show respect?

2. Write some interesting conclusions.

3. Describe the degree you are studying at the University.
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4. Using the map of the National University in Bogotd, identify and locate 10
places in it. Write a letter on each one and list them on the lines below.

(=S Enlrance.
RN Cq
/) e
VAR P S
1.l \tﬁ S —
:.!

a) Alfonso Lopez Stadium

b)
c)
d)
e)
f)
8)
h)
i)

j)
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5. With two partners, talk about the following questions and answer them.

a) How many students are registered in this university?

b) How does the registration process work?

¢) How many programs does the university offer? Which are the ones students like taking
the most?

d) What is the library’s schedule?

6. Read this news article.
Then, prepare questions
to
ask a partner. Be ready
to answer any question
related to the article.

7. In groups of five,
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Adapted from Good News from Colombia -
Newspaper N. D,, p. 25.
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