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Dear Editor,

Evaluationisacritical component of teaching because it promotes effective learning,
which iswhyit mustbe done correctly.' In health sciences, evaluation is reductionist
and technicalin nature, asit focuses on summative assessments by checking the extent
towhichastudent achieves the intended objectives and verifying said achievement,”
as well as on the results obtained at the end of an academic year, which translates
intoagrade.

Assessment in health sciences also excludes knowledge from cultural diversity;
itis punitive and does not consider the characteristics, learning styles or context
of students, leading to the mechanization of contents and fragmenting the teach-
ing-learning process. Inthisregard, Nome-Farbinger etal > state that, when teaching
various programs in the area of health, evaluation occurs as a result of the teach-
er’s necessity, rather than as a continuous, planned, and coherent process aimed at
improving learning. This is an important problem in the teaching process since the
development of evaluative practices that guide the teaching-learning processes of
students in different contexts is a challenge for teachers.

In this context, assessment for learning becomes relevant as it is fully inserted
into the educational process and emphasizes feedback to students on their perfor-
mance and progress throughout the training process, which allows them to analyze
their mistakes and take measures to correct them.”

Assessment for learning focuses on three key elements: i) where the student is go-
ing (sharinglearning objectives and criteria for success); ii) where the student is now
(obtaining evidence of learning); and iii) how the student can achieve the objective
(providing oral and written feedback, and helping students take the next steps).’ In
addition, this model prioritizes the promotion of student learning in its design and
practice, allowing them to continue learning and feel confident in their ability to gain
knowledge productively.® According to Cambridge Assessment International Educa-
tion, assessment for learning concepts are based on socio-constructivist theories.’

Teachers in health areas should focus their assessment practices on the student,
asthey generate new knowledge from experience; this processis based on collabora-
tion and reflection, so innovation must always be a characteristic of educators. This
implies that it is necessary to implement new ideas to design means, techniques and
evaluation tools that consider pedagogical experience to share knowledge through
assessment for learning.” The above can encourage the training of students by giving
them aleadingrole that allows them to develop autonomy by evaluating themselves
and regulating their learning process.’ In this sense, the socio-cultural and histori-
cal context must also be considered.
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Assessment for learning in health sciences

Assessment for learning should be a permanent, dy-
namic, flexible, reflective process, inherent to all forms
of learning. It should also be oriented to the continuity
of thelearning process and the retention of knowledge,
rather than toaspecificmoment, torely on feedback, and
toview error as anatural form of learning,® so that stu-
dents canactively participate in their learning activities
and thus effectively acquire new knowledge.

Itiscritical that thereis adialogical relationship be-
tween theory and practice in the teaching-learning
process, on the one hand, and reflection on the knowl-
edge that is intended to be evaluated on the other, as
this contributes to overcomingassessment practices that
emphasize decontextualization, monoculturalism, and
generalization of knowledge. Consequently, in order to
assessdisciplinary, procedural, attitudinal, affective and
ethicalknowledge, considering the social and cultural as-
pects of theindividual in the teaching-learning process
of health science students, three fundamental aspects
are proposed: means, techniques, and assessment tools.

Anexample of meansis the portfolio in which students’
productions that demonstrate what they have learned
throughout thelearning process are collected.” Assessment
techniquesmay include teacher observations and interview
records, which the evaluator uses to systematically collect
informationabout the object beingassessed.® Self-assess-
ment, co-assessment, and collaborative assessment are
other evaluation techniques used when students participate
intheevaluation process.’ Finally, rubrics are considered
asanassessmenttool to evaluate student performance.’ This
promotes progress in terms of knowing what, how, for
what and when to evaluate, so as toimprove the standard
and hegemonic assessment model and thus contribute
to arelevant and culturally diverse assessment focused
ontheteaching-learning process, and, therefore, in the
different forms of learning.

Assessment for learning is an innovative and very useful
pedagogical process that focuses on continuous, dynam-
ic, mediating, feedback, reflective and critical didactic
practice,and hasadialogical perspective between teacher
and student’ to optimize the evaluative practice of teach-
ers. Likewise, it favors the training process of healthcare
students by involving them in the transformation of their
own training process' from a comprehensive perspec-
tive of learning. The above requires re-dimensioning
assessment for learning to guide, facilitate, promote,
and demonstrate learning.”

This type of assessment allows students to see health
careinacomprehensive, humanizing waywith a sense of
social responsibility, thus improving their professional
development® in the different scenarios where they can
performas professionals. Moreover, assessment forlearn-
inginhealth-related fields encourages the establishment
of research that can contribute to the generation of new
knowledge and the development and implementation of
evaluative practices aimedat enhancing the quality of various
types oflearning, all from an inclusive and comprehensive
perspective. Italso contributesto the development of ed-
ucational policies aimed at improving academic programs
in the area through an approach that takes into account
the diversity of students’ particular contexts.
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